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in silence or justify the principles behind it.”*® Fifteen years later, the
Delegation of the Holy See at the Durban World Conference against
Racism, Racial Discrimination, Xenophobia and Related Intolerance,
reinforces this belief by instructing us that the roots of racist sentiment
and how the history of peoples is read and interpreted must be exam-
ined and challenged:

The fight against racial discrimination can be helped by a purification of the his-
torical memory of peoples. Special attention should he given to the manner in
which educational textbooks examine history and the relations between peoples.
Determined efforts should be made to eliminate from school texthooks any direct or
indirect incitement to racial intolerance.*

The Ethnic Studies curricular agenda provides us with a lived peda-
gogy for Catholic higher education where education allows students to
come to a basic understanding of the actual world in which they live
including issues of inequality, power relations, and racism. It is guided
by a curriculum that situates owr students within the community
through internships, community service learning, survey, and/or eth-
nographic research. This explains why historically, Ethnic Studies
emerged as an inductively-influenced type of scholarship where the
methods and paradigms emerge from the research. At its inception,
Ethnic Studies scholars were driven by a research problematic or ques-
tions and not by meta-theories that sought to promote taxonomies in
search of similarities and commonalities.

This perspective enables us to meet God in and through people of
every color, ethnic background, religion, class and gender.® It repre-
sents a pedagogy that challenges standardized and normative episte-
mologies where no “boundaries or barriers” exist. Its point of departure
begins where the oppressed and marginalized are situated and we build
from there. Consider students who come from a working class house-
hold where parents work to live and live to work. It is critical that we
provide them with a pedagogy that validates their experiences. In line
with CST, we must provide our students with a pedagogical vision that
teaches that work is honorable and instills in workers their sense of
humanity for themselves and for the common good of their families. As
such, we recognize and honor workers’ rights to organize and form
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unions to achieve such goals and is something reflected in our peda-
gogy.?® It is a pedagogy that recognizes that the poor are the most
exploited and marginalized of our society informed by CST that the
moral test of any society is how it treats it most vulnerable members.
An option for the poor and exploited is critical in our work because it
acknowledges the need for marginalized communities to be self-reliant
and not to be dependent on outsider’s assumptions and perspectives. In
its teaching for the option of the poor, CST directs us to the experiences,
insights and concerns of the poor providing us with the evidence nec-
essary for more just systems of social life. It creates and fosters a lib-
erated zone where knowledge and understanding are drawn from all
traditions and perspectives and where the whole world of knowledge
and ideas must be open to students. It explores the insights and
achievements of all great thinkers of every age. It embraces current
frontiers of advancing knowledge. Through this process our students
should be actively engaged in Christian living, Christian witness, and
Christian service. Christian service in particular undertakes the activi-
ties embodying the Christian interest in all human problems by valuing
the hsllman dignity and social worth of the individual as reflected in
CST.”"

Recruitment and Retention of Students of Color

The third and final mandate focuses on Students of Color. Since its
inception in higher education, Ethnic Studies has always been about
the recruitment and retention of students of color. Working class, im-
migrant, and women and men of color represent the heart and soul of
our work. Their stories and histories inform and guide the intellectual
inquiry and curriculum of Ethnic Studies. For the first time in their
educational journey, they encounter the stories of their families, com-
munities and cultures within the pages of the books they are reading in
Ethnic Studies and/or diversity courses that provide their lives with
meaning and purpose. It provides them with a space that they can call
their own within the university setting. This represents only part of an
agenda where recruiters, students support staff and administrators
work collectively to provide support toward this vision. In sum, the
creation of curriculum, the hiring of faculty and administration, the
support of programs and departments that foster, promote, and insti-
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